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Responding to Cyber Bullying
An Action Tool for School Leaders

Jill Foline Myers, Donna 5. MeCaw, Leaunda 8. Hemphill

Rosponding to

CYBER

What every school leader needs to know ahout
cyber bullying and the faw

Parents expecl school leaders 1o resolve cyber bullying 1ssues, yet
the law is still evolving, This manual fills the gap by providing
public school leaders with data-driven solutions for managing
cyber bullying incidents. This book shows you how to protect
yourself, your school, and your students in accordance with the law.
Ielpful tools include:

Top 10 rules for addressing cyber bullving

Legal tests for dilferentialing neliquette violations from First Amendment-protecied
expressions

A maltrix that provides efficient and clear decision-making guidelines
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“This i an extremely timely reference boolt that provides educators with the huckpround and the tools
necgssary to dead with cvber bullyving in an ohiective, yet proeciive wae, This hool helps estabdish a balance
betweer rights aand respemsibilines for all. ™

—Barb Keating, Principal
Lord Kelvin Community School, Mew Westminster, BC, Canada

“Thiv hook takes a currend topie of concern, deservihes the legal precedents imvolved in the discipline of
studenis who engage in this type of behavior, and then wraps up the text with a very helpful Mairiz Tool (o
allow for consistency of vesponse when dealing with o sensitive eyber sinativn. 1'd recommend this text for oll

cetrrinisiratoes

—Jill Gildea, Superintendent
Fremont School District 79, Mundelein, 11

“This concise, vet thevough guide oflers practical and Tegedly sound sératepies o effecrively confrons,
document, anel successfidly vesolve allegations of cyber bullying. Given the dive conseguences of inaction vr
ignarance, this book is requived reading. "

—Dhavid Freitas, Professor
Indiana University, South Bend
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Dilemma: Where does school
authority end and student rights
begin?

Student Rights

- Students do not shed their constitutional
rights at the school house gate.

- In 2010, school ordered to pay $800,000 to a
student for insufficiently protecting him from
bullying.

- Schools have limited power to insist on civility
outside the schoolhouse doors.

- The mere fact that someone might take
offense at the content of speech is not a
justification for prohibiting it.

School Authority

- Schools need not surrender control of the U.S.
public school system to students.

- Schools need not tolerate expression that is
inconsistent with its educational mission.

- Schools have an affirmative duty to
ameliorate and prevent harm to students.

- Schools can restrict on-campus speech that is
lewd, vulgar, indecent, or plainly offensive.

This cyber bullying
workshop provides the
answers and offers
solutions for school
leaders!

Contact us for
information and pricing:

School Consulting, Inc.

709 North 8th Street

Monmouth, IL 61462

Phone: 309-221-3842 or 309-313-1352
Email: cyberbullyingmatrix@gmail.com

Caveat: This workshop provides an objective
framework within which school leaders may address
cyber bullying sanctioning decisions. The information
provided herein is intended to complement a school
district’s decision-making practices, not to replace
them. If any discrepancies arise between school
policies and workshop recommendations, always
defer to the school legal counsel’s advice. This
workshop is informational and advisory only.

The Federal Constitution does not compel
“teachers, parents, and elected school
officials to surrender control of the
American public school system to public
school students.”

- Tinker v. Des Moines School District, 393
U.S.503 (1969) (Black, J.)



WORKSHOP HIGHLIGHTS

Legal Case Law Analysis

This session covers the U.S. Supreme Court
decisions and lower state and federal court cases
addressing the authority of schools to regulate,
censor, and/or sanction inappropriate cyber
expression by students both on and off campus.

Workshop Overview

This intensive one-day workshop provides
school-based solutions for resolving cyber
bullying incidents. Specific guidelines focus
on recurring issues of student and parental
rights, and legal protocol. The
comprehensive sessions focus on the
school’s role and responsibility in the
sanctioning process.

Who Should Attend

School administrators and school leaders
responsible for handling inappropriate cyber
situations. Includes all “front line” personnel
confronting student-created cyber bullying.

The MATRIX

School leaders are provided a checklist of standards
for handling aggressive cyber situations. The
MATRIX provides practical C-Y-A guidelines for
school decision makers. These guidelines identify
specific and objective factors to support and
document the school’s decision to sanction cyber
bullying incidents.

Workshop Sessions
e Legal case law analysis

e The MATRIX - a cyber bullying analysis
with worksheet

Scenario-based solutions - real-world
applications using the MATRIX

Workshop Goals

Participants will be able to:

o Provide effective, legal-based
strategies. to intervene and respond to
student cyber bullying cases.
Understand and apply the Substantial
Disturbance Test.

Differentiate netiquette violations from
First Amendment protected
expressions.

Create a document trail for potential
litigation.

Identify legal snafus.

Promote transparent accountability for
actions taken.

CONTACT US FOR:
Professional Development

Cyber bullying Solutions

Scenario-based Solutions

Participants will resolve real-world cyber
bullying scenarios using the MATRIX's School
Sanctioning Worksheet. Aggrevating and
mitigating circumstances are weighed to reach
a consensus. After each scenario, the actual
results and consequences will be discussed.

Presenters

Jill Joline Myers, JD
Associate Professor
School of Law Enforcement and
Justice Administration
Western Illinois University

Donna McCaw, EdD
Professor
Educational Leadership
Western Illinois University

Leaunda Hemplhill, PhD
Associate Professor
Instructional Design and Technology
Western Illinois University




From: Scott Kuffel <skuffel@dist228.org>

Date: November 23, 2010 1:59:06 PM CST

To: Natalie Haugse <nhaugse @dist228.org>

Subject: Fwd: Crisis Change Response in School Reorganization Part 1

Scott D. Kuffel, Supt

Geneseo CUD #228

209 S. College Ave

Geneseo, IL 61254
http://www.gcsdblogs.org/kuffel/

This e-mail including attachments, is intended for the exclusive use of the person or entity to which it is addressed and may
contain confidential or privileged information. If the reader of this e-mail is not the intended recipient or his or her authorized
agent, the reader is hereby notified that any dissemination, distribution or copying of this e-mail is prohibited. If you think that
you have received this e-mail in error, please advise the sender by reply e-mail of the error and then delete this e-mail
immediately. Geneseo CUSD 228

Begin forwarded message:

From: Curt Frerichs <gsdsbm2005@geneseo.net>

Date: November 23, 2010 9:04:00 AM CST

To: Scott Kuffel <skuffel@dist228.org>

Subject: Crisis Change Response in School Reorganization Part 1

| attended this panel discussion concerning crisis change response in school reorganization. | know that we are not reorganizing, but | liked this discussion
because of the human nature aspects they discussed when it came to dealing with change, in both the faculty, staff, students and community members. A lot of
what they talked about can be used learned from in any decision the board makes, whether it is consolidation, to just creating grade centers or dropping sports
and curriculum. There is always a human response to anything, with everyones feeling and concerns being different than everyone else.

The most important thing | took away from this was that no matter what decision is made by the board and the community, it is to always be in the best interest of
the students, even if it means an identity change or community change.


http://www.gcsdblogs.org/kuffel/
mailto:gsdsbm2005@geneseo.net
mailto:skuffel@dist228.org

A CRISIS CHANGE RESPONSE:
School District Reorganization

Dr. Gary B. May

11/9/2010

A Philosophy of Change

+ Purpose of Presentation

-To be able to understand what causes
us to react the way we do to an
unwanted change in our lives is key to
our successful journey through all
phases of a Crisis Change Response,
moving from the past, through the
present, to the future.

A Philosophy of Change

- When writing to the French physicist, Jean-Baptiste Leroy in
1789, Benjamin Franklin wrote: “Our new Constitution is
now established, and has an appearance that promises
permanency: but in the world nothing can be said to be
certain except death and taxes.”

» What about change?
~ The act of becoming different.
- We are what we were when.
« We are the sum and substance of our life experiences.

+~ Change is a constant in all our lives.
- Ever present---sometimes active, other times passive.

A Philosophy of Change

Change is an inevitable consequence
of life.

A Philosophy of Change

+» Many types of change: *

- Substitutional
- Change is routine---buying a new car.

- Growth
+ Exploring new life experiences---Confidence

- Loss
« A “Crisis of Discontinuity”

* Marris, P. (1974). Loss and Change. London: Routledge & Kegan Paul

A Philosophy of Change

- Crisis Change Response

- It is personally determined and viewed
as detrimental to the individual.

+ A disruption of a person’s “Zone of
Comfort”.

- Change equals loss or the perception of
loss.
+Perception is reality---Self Awareness




A Philosophy of Change

+ Crisis Change Response

- Has Transference.

+It can be contagious like a cold. What if it
happened to me?

- May not be a singular event.

11/9/2010

A Philosophy of Change
+ Crisis Change Response

~1It is a three-phase process tying
together emotional reactions to events
happening before the change took place
or were proposed, to events happening
during the change itself, and to events
taking place after the change.

- There are no specific time limits for
each phase. Beginning and ending
points are personally determined by
each individual.

A Philosophy of Change

+ There are emotional themes within
each phase of a Crisis Change
Response.

- Our individual interpretation of these
emotional themes are the result of what
is happening in our lives at that point in
time.

A Philosophy of Change

+ Why look at emotional themes?

- We are emotional creatures. Emotions
exist within each of us and are framed
from within our social and cultural
context.

- How we feel about places, things,
issues, and people gives meaning and
purpose to our lives and helps us define
ourselves in terms of who and what we
are, our sense of self.

A Philosophy of Change

- The perception of unwanted change
generates feelings of loss and grief which
are paramount emotional themes of a
Crisis Change Response.

+ Real or perceived loss serves as a match
to ignite an emotional outburst.

- Anger becomes a righteous emotion. The more
a person believes in something, the harder he
or she will defend the status quo.

+ Grief provides structure for the outburst.

A Philosophy of Change

+The Five Phases of Grief:*

- Shock & Denial: A refusal to accept the
change.

- Anger: Understanding that the change is going
to take place.

- Depression: A feeling of helplessness, a loss of
control over one’s life.

- Bargaining: Rationalize the change within
ourselves.

- Acceptance: Relating the past to the future, to
create meaning in our lives after change.

+Progression through the phases is not a
linear process.

Kubler-Ross, E., (1969). On Death and Dying, New York: Coilier Books, MacMilian Publishing Company.




A Philosophy of Change

+« Finally Remember:

- A Crisis Change Response may:
« Be personal
+ Be group oriented
+« Be organizational

11/9/2010

Crisis Change Response

School District Reorganization:
An Emotional Process

Crisis Change Response
Community Formation

+ Community's form because of
- Membership: a feeling of belonging

~Influence: through participation a
person can make a difference.

- Reinforcement: people will respond to
the needs of its members.

- A Shared Emotional Connection:
community expectations create
traditions which form a “spiritual” bond

between members.

« McMillan, D., & Chavis, D., (1986). Sense of community: A definition and
theory. Journal of Community Psychology, 14(1), 6-23.

Crisis Change Response

+ Why look at the social and emotional
aspects of a school district reorganization?
- It can be an emotionally draining experience!
- What's best for kids?

« "People cannot reconcile themselves to
the loss of the familiar attachments in
terms of some impersonal utilitarian
calculation of the common good. They
have to find their own meaning in these
changes before they can live with them.”*

* Marris, P. (1974). Loss and change. London: Routledge & Kegan Paul.

Crisis Change Response

« “Residents react to the imminent loss of
their school with a passion comparable to
that of the people who feel their cultural
survival jeopardized when their native
language is threatened.”*

- Emotions are directly related to the
sociocultural environment in which they
are generated and exist.

It is hard to kill a mascot.

4

~ Peshkin, A. (1978). Growing up American: Schooling and the survival of community.

Chicago: University of Chicago Press.

Crisis Change Response

+ Reorganization Feasibility Studies:
- Impediments to reorganization include:

+"The usual general reasons for school
boards and staff, parents and other district
residents to prefer the status quo: the
widely held preference to protect local
identity and the existin ?eo raphic scope
of locai control and to defend existin
facilities, programs, and boundaries.™

* W, Phillips, S. Daz/ &J. Dee (2004). Reorganization Feasibility Study for
Clay City CUSD# b, Flora CUSD#35, and North Clay CUSD#25.
Consulting & Resource Group.




Crisis Change Response
Three Questions

+ Why do some community members
become extremely emotional when
confronted with the possibility that they
may lose their local school(s)?

- If reorganization does not take place, how
do community members react to the
reality that their school wili not be closed?

~ If reorganization does take place, how are
these emotions expressed after
reorganization?

11/9/2010

Crisis Change Response

Crisis Change Response
Clay City

SCHOOL DISTRICT REORGANIZATION
IS NOT A RANDOM EVENT.

PRE-DEACTIVATION REFERENDUM PHASE
March 2000- August 2006

DEACTIVATION REFERENDUM PHASE
August 2006-April 2007

POST DEACTIVATION REFERENDUM PHASE
April 2007 - ?

Crisis Change Response
Pre-Change Phase

PRE-DEACTIVATION REFERENDUM PHASE
MARCH 2000 - AUGUST 2006

= Pre-Existing Emotional Themes

~ LACK OF TRUST

~ COMMUNICATIONS

~ APATHY

- DIVIDED COMMUNITY

Crisis Change Response
Pre-Change Phase

“There is so much hostility in Clay City, because
of the previous experiences of the board and
superintendent....It was so hostile.”

“They didn’t know how much their taxes were
going to raise....We were told a certain amount,
and it wasn't even close to what they actually
raised.”

“And they were not informed like they should
have been. There were a lot of falsehoods. There
were things that were not told up front,”*

§

+

+

* May, G. (2008). The Rural School as Guardian of the Community’s Identity . Doctorat
dissertation. Southern Illinois University, Carbondale, IL.

Crisis Change Response
Pre-Change Phase

4

“The community didn’t want to hear it....we would
not have enough money to keep it running....but
no one heard that.”

“We were in Florida, and thought, oh there is no
way that is going to pass. That is what the public
thought. Why should we vote? It is not going to
pass.”

Y

<

The 2000 referendum to build a new

school passed by 17 votes, 399 to 382.

- The community became and remained
divided.*

*May, G. (2008). The Rural School as Guardian of the Community’s Identity .
Doctoral dissertation, Southern Illinois University, Carbondale, L.




Crisis Change Response
Pre-Change Phase

+ Emotional Theme Causes

-Themes represented acceptable levels of
conflict between competing forces.

~There is a relationship between a person’s
feelings and emotions and related concepts of
self identity and self worth.

« There was no direct threat to a

person’s sense of self or security.

11/9/2010

Crisis Change Response
Change Phase

DEACTIVATION REFERENDUM PHASE
August 2006-April 2007
EMOTIONAL  THEMES

~ LOSS OF IDENTITY- STUDENTS--ONE SCHOOL

COMMUNITY - SENIORS OPPORTUNITIES
. GRIEF + RIVALRY

- ?SE:R + ATHLETICS

- FRUSTRATION » "OTHERS
« KIDS SUFFERING

EMOTIONALLY

+

1

+

Crisis Change Response

Change Phase

“1 was angry because no one gave me any clear
cut information that said my denial couldn’t be a
reality.”

“People that were for going over to Flora....were
scared to talk because there was so much
animosity towards everybody. They were afraid
to open their mouths....”

“It is just not going to happen, and when we nail
the doors shut on our high school, what we know
of the community will cease to exist.”*

May, G. (2008). The Rural School as Guardian of the Community’s Identity . Doctoral
dissertation. Southern Illinois University, Carbondale, IL.

Crisis Change Response

Change Phase

“It is a part of my life with my kids and me. Just
to know that it is going to be gone. Itis....like a
death of something.”

“Some of us watched how our children were
suffering through all this. It became emotional,
when you mess with your kids.”

“Flora has been their staunch rival
forever....There is a haughty mind-set there.”
“If we go over to Flora....you know....there will be
fightin? ever\é day. No one will be able to control
them. Tt will be just awful.” *

4

4

+

“+

= May, G. 52008). The Rural School as Guardian of the Community’s Identity . Doctoral
dissertation. Southern Iilinois University, Carbondale, iL.

+

-

Crisis Change Response
Change Phase

“That is the main thing, sports....the
board....wanted that baseball, basketball, sports
of any kind more than they wanted education.”
“Save Our School, Save Our School. What were
we saving? I don’t understand it. What do you
mean save our school, save our town? What is
left of the town? Where are the businesses? We
have a school, and we don’t have a town.”

“If our school is our identity, then we haven'’t lost
it.”*

May, G. {2008). The Rural School as Guardian of the Community’s Identity . Doctoral
dissertation, Southern Illinois University, Carbondale, IL.

Crisis Change Response

Change Phase

+ Emotional Theme Causes

- Fferceived loss of personal control over one’s
ife.

- Perceived loss of self worth.
- Doubt—What is going to happen to me?

- Not being able to analyze the idea of change
logically.
« Can't see the forest for the trees---too much anger
and resentment.

- Confusion---what to do?
- Not aware of the root cause of their feelings.

~ Now there was a perceived threat to one’s
sense of self or security.




Crisis Change Response

Post-Change Phase

POST- DEACTIVATION REFERENDUM PHASE
APRIL 2007 -2

NO CELEBRATION

PROBLEMS STILL EXIST

ADMINISTRATIVE INSTABILITY

KIDS RESPONSIBLE FOR THEIR OWN EDUCATION

48 %%

11/9/2010

Crisis Change Response
Post-Change Event

-

“That night when I heard, I just wanted to sit and
cry....I felt like all that heartache, pain, and
suffering I did....people not talking to you....not
wanting to be around you....the name
calling....everything you went through was for
nothing.”

“At school, I was really worried about that day
and the way we voted, and the next day nothing
was really said about it. We went on as usual.”
“You voted for it....you asked for it....and now you
deal with it....if it blows up in your face, we tried
to tell you.”*

<

%

= May, G. (2008). The Rural School as Guardian of the Community’s Identity . Doctoral
dissertation. Southern Jilinois University, Carbondale, IL.

Crisis Change Response
Post-Change Event

~ “I have a daughter who will be a high school
student next year. We have no idea what is going
to take place next fall.”

“You don't want to keep this wound open....We
have given them this second chance on life.”
“The board that is there now realizes they are in
a mess....they just knew they did not want to go
to Fiora.”*

+

4

* May, G. (2008). The Rural School as Guardian of the Community’s Identity . Doctoral
dissertation. Southern Hlinois University, Carbondale, IL.

Crisis Change Response
Post-Change Event — Question Two

+ Emotional Theme Causes

- People were still concerned about the
problems facing them.

—~There was a hope and a desire to move
forward.

—-There was a new reality, a new normal.

~People start defining their place in their new
world - a second chance.

~-Transference of emotional concerns

from one group to another.

Crisis Change Response
Lessons Learned

« A Predictable Process

« Three Phases
- Pre-Event
- Event
- Post-Event

- Emotional Themes In Each Phase

- A roadmap for understanding why people
became upset.

Crisis Change Response
Lessons Learned

+ Emotional Themes:

- Served to help recognize specific behavioral
patterns, occurring within a specific
sociocultural context, during each Phase of the
reorganization process.

- Provided a methodology to fight and maintain
the status quo.

- Provided reasons for community members to
band together and expend emotional energy in
a socially accepted manner.

- Helped highlight the affective relationship of
community members to the high school.
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Crisis Change Response
l.essons Learned

+ Place Attachment and Attachment Theory
- Symbolic identity

+ Place attachment is a “symbolic relationship formed by people
giving culturally shared emotionaléaffective meanings to a
particular space or piece of fand that provides the basis for the
Individual’s and group’s understanding of and relation to the
environment,” =

- Attachment with an object, place, person, or event
provides a sense of ownership, a sense of personal
dentity, and a possible sense of superiority.

» You know, the “others” who are not like us.

~ 1don't want my kids going to school with them.

*  Low, S. (1992). Symbolic ties that bind: Place attachment in the plaza. In Altman L.,
& Low, S., (Eds.) Place Attachment. New York: Plenum Press.

Crisis Change Response

First Question

+Why do some community members
become extremely emotional when
confronted with the possibility that
they may lose their local school(s)?

Crisis Change Response

Findings
The Answer:

+ While the Anti-Reorganization Group
fought a determined and emotional
conflict to preserve their notion of
community identity, IT WAS THEIR OWN
IDENTITY THEY WERE IN FEAR OF LOSING
through their past and/or present
attachment to their high school and how
they perceived what that building meant
to their personal and social lives.

Crisis Change Response
Findings
The Answer:

+ The maintenance of self identity as
reflected through a "person to place"
relationship provided continuity over time,
tying the past to the present, one
generation to the next.

+ People believed the very essence of their
"individuality" and life experiences were
being torn away, and interpreted this as a
loss of community identity.

Crisis Change Response
Conclusions
+ As a consequence:
Emotion Overruled Logic
»The educational needs of those students

attending the high school never became the
central issue of discussion.

- Preservation of self-identity over the high
school students’ requirements for academic
preparedness was clearly evident.

Crisis Change Response

Conclusions

- Maslow’s---Hierarchy of Needs
- Self Actualization
- Esteem
- Social
»emotionally-based relationships
+a sense of belonging and acceptance

- Safety
«people's need for a predictable existence

- Physiological

+ Wikipedia, 2009, Masiow's hierarchy of needs. Retrived from
http//en.wikipedia.org/wiki/Maslow’s_hierarchy_of_needs




11/9/2010

Crisis Change Response

Conclusions

+ Students were caught up in the struggle
to reorganize the Clay City school district.

- Participants reported “many” students suffered
from pressure placed on them.

- An unfortunate consequence of the conflict
between pro- and anti-reorganization groups.

- Endangered educational well being of students.

Crisis Change Response

Third Question

- If reorganization does take place, do
these emotions continue after
reorganization, or are they
transfigured in the form of loyalty to
a new school or school district?

Crisis Change Response

Gallatin County

» Two attempts at consolidation.

+ Three Phases.

+» 16 “Consensus” Themes in common with
Clay City.

+« Some teachers “conflicted” when
remembering the past.

« “New” school still developing traditions.
- Consolidated in 1991,

Crisis Change Response

Gallatin County

+In spite of limitations and
remembrances of the past, the
disruptive emotional outbursts found
during certain periods of their
consolidation process have been
transformed into loyalty to the new
school district.

Crisis Change Response

Conclusions

+ Consensus Themes
between Clay City and

Gallatin County

schools districts
indicated possibility of

these same Themes
existing in other

districts considering a
school district

reorganization:

Questions, Comments, and
Remarks.

+ If you have any questions, please call.

- Dr. Gary B. May, Superintendent-Retired
618-924-2550 (C)
garybmay@aol.com

+ Dr. David Mills, Superintendent
618-842-3048 (0O)
dmills@jasper17.wayne.k12.il.us
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Tempering the Emotional Reaction
of School Reorganization

THE SIX C PRINCIPAL OF CHANGE:
Catalyst, Committee of Ten, Building Capacity for
Change, Catharsis, Generating Critical Mass,
Developing Community Consensus

View #1 of School Reorganization

View #2 of School Reorganization

Our Town, circa 2010

®“The true story of any small town in
America is, at its core, the story of
people who stay and people who go.
And for those who stay, small town life
has become a place where people are
hanging on to home and hanging on to
pride, and hanging on by a thread.”
--Richard Russo

What is wrong with Bedford Falls?

Rural Communities Rural Schools

® Triple Threat to the

hat We Th
Heartland: ¢ What We Turn Out
